Lesson Plan: Reading in “Sahara Unit” MS4: File 5

	Personal Goals:

During this lesson, what teacher competencies are you focusing on? 



	Lesson focus:

Which aspects of language are you teaching: e.g. grammar point(s), an aspect of pronunciation (phonemes, intonation, etc.), vocabulary (words, word phrases, idioms, etc.), functions (polite requests, apologizing, etc.)?

I will teach key vocabulary related to a reading text about the Algerian Sahara, address reading comprehension skills (reading for gist and details) adjusting reading speed for purpose, and review the grammar point used to.

Which language skill(s) will the learners work on (speaking, listening, reading, writing)?

I will address reading, speaking, and writing.

Will you explicitly teach an aspect of culture in the lesson? If so, describe:

We will discuss the history of the Algerian Sahara with regard to the natural environment and the people who lived there 5,000 years ago.

	Objectives/Assessment:

SWBAT By the end of the lesson, learners will be able to demonstrate 

· the ability to adjust reading speed to accomplish tasks by speeding up and slowing down for different tasks.

· comprehension of the information about the Sahara long ago by describing their reaction to the reading and the content: the lives of the people who lived there orally 

· value reading strategies by ranking their usefulness and interest. 

Subsidiary objective

· the ability to use used to and didn’t use to accurately to describe early life in the Algerian Sahara 



	Required materials and/or resources:

On the Move MS4 course book, reading worksheet 




	Time
	Rationale
	Interaction Pattern
	Procedure

	Ex.:

10 min.


	What is the purpose of this stage of the lesson?

EXAMPLE:

present the target language in a conversational context
	EXAMPLE:

T – S

Ss – Ss

S – S

T – Ss


	Name of Activity

Procedure

Make sure to include the following:

· steps involved in the activity

· what the teacher and learners will do at each stage of the activity

· introduction of materials or resources (how and when)

	2 min.
	Activate learners’ interest and background knowledge about the topic of the Sahara.

Make reading strategy explicit.
	T – Ss


	Warm up/Pre-reading

· Tell learners they are going to have a chance to read and learn more about the ancient or life long ago in  the Algerian Sahara and the Hoggar in this lesson.

· Tell learners that before we read something it's useful to think about what we already know about the topic. It's a PRE-Reading strategy – thinking about what you know. (write this on the board in the corner.) Tell the class we are going to do that.

· Ask the class if anyone has visited the Hoggar. If any learners have, elicit a few pieces of general information about the trip,then elicit from the group 3 things they know about the Hoggar.



	13 min.
	Present core vocabulary from the reading text to aid comprehension and reading speed.
	T-Ss


	Vocabulary presentation (Pre-reading)

· Tell learners they are going to read a letter from someone who has just visited the Hoggar. Ask learners to write 3 words they know that are connected to life long ago in the Hoggar. Show drawings of care, hunters, sanskrit and frescoes. Elicit words that they know. Say the words they don't know as you point to the drawing.

· Add a drawing to show “origin” and teach the word, writing it under the drawing. Tell them it means the beginning of something, where it started. The origin of fireworks is China. (maybe your drawing is china and fireworks above it)

· Learners repeat each word after you. Then call on individual learners to repeat them.  Correct 
pronunciation as needed.

· Write the words under the drawings.- give more detail of what they drawings are (e.g. Sanskrit is the ancient/old writing from India, Frescoes are paintings on wet natural walls, so when the wall dries the paint is part of the wall.  Short drill pointing at each one and having class/individuals say them.

· Do comprehension checking Q's, e.g. Cave – Can people go inside caves? (yes) Are caves dark or light? (dark); hunters – are hunters people or animals? (people) Do hunters catch or kill animals? (kill) origin. Can you hang  up a frescoe in your house? (no) 

· Have learners copy the new words and meanings/pictures into their notebooks.

· Possible mini-quiz if learners need more work on voca

Which word means a place where people lived? (cave)

Where are caves usually found?

What do hunters do? What are some ways people hunt?

Which word means beginning? 

Where is the origin of Sanskrit? 

Where can you see frescoes? How are frescoes made?

	5-7

 min.
	Make reading strategy explicit.

Get the gist, using a task that resembles one we might use in real-life.


	S

S-S
	Reading I: get the main idea (write on board)

· Tell learners to imagine that they have a friend who has visited the Hoggar and sent them a letter.  Tell them that a good reading strategy to help them understand a something in English, especially a longer reading like this one, is to get the main idea first.

· Tell the students that they should SKIM the letter to get the main idea – the topics: Read quickly without stopping, moving the eyes over every word but not stopping to read carefully. 

· TASK:  Put the topics below in order:

How the Sahara got its name

The people who used to live in the Algerian dessert long ago

How the Sahara was long ago.

Give learners 1 minute, tell them to look at you when they finish -fudge time if needed so they finish.

Check in  pairs/then-OR large group.

	5 min.
	Make reading strategy explicit.

Practice adjusting reading speed to accomplish 

 a task that resembles real-life.


	S


	Reading II: More specific information – what we are interested in (Write on board under 

· Tell learners that when we read a letter from a friend that we often try to find the parts that we are most interested in first. We read a little more quickly until we find something we want to know more about then we slow down. That's a strategy – changing our reading speed.

TASK:  For each topic mark one thing that is interesting to you/or that is new or surprising. underline in the book



	5 min
	To check task and simulate real-life- we talk about what our reactions to what we read.
	S-S
	After reading learners share the information they checked with a partner.  Teacher has two learners model – write on board if needed.

A:  _______ was interesting/surprising/new to me.

B:  (react) OH?  

(Question) Me, too/Why?



	10 min
	Make reading strategy explicit – adjusting reading speed for purpose/task.

To guide learners’ to deeper comprehension of the text
	S
	Reading III: REAding for details

· Tell learners that after we get the gist, find some parts we are interested in, we generally like to know all the details, so we need to read more slowly and look for information. That's a strategy – changing our reading speed to fit our reason for reading. First we read very fast and now we will read slowly to understand details.

· Have sentence stems on board with questions for the next reading. Elicit and practice chorally what the questions are:

Where / people / live? = where did people long ago live?

2.  What /do to live? =What did they do to live?

3.  What /wear?  =What did they wear?

· 4.  What /paint? = What did they paint?

	5
	Integrate reading and check answers.
	S-S

T-S
	Learners check in pairs by asking and answering orally.

Elicit and check in large group.

If there is disagreement, direct learners to SCAN – quickly move eyes over page looking for specific information, then stop and read to check.

	10
	Make reading strategy explicit  reacting to and talking about what we read.

Integrating interaction skills.
	S-S
	Post-Reading: React to reading

Tell learners that another strategy is to think about what we read- and especiallly to talk to someone about it.

TASK: Talk in pairs about the reading.

A.  Do you want to visit the Hoggar more or less now that you read this letter?  

B.  answer

A.  show interest and ask:  Why?  Why not?

B. Answer

A: show interest and ask one more question

	5 min
	Make reading strategy explicit – learning language from reading.

Review used to.

To consolidate learners’ learning and understanding of the content
	S

S-S

T-S
	Post-Reading: language focus

· Tell learners another strategy after reading is to use the reading to notice or practice grammar or vocabulary. 

TASK:  complete the sentences on board.

The Sahara used to / didn’t use to be …

The people who lived in the Sahara used to / didn’t use to …

There used to / didn’t use to be …. in the Sahara.

Check in pairs/large group

	2
	Make strategies explicit and get feedback on them. Give chance to learners to think of their usefulness.
	S
	Give each learner a small piece of paper to do feedback on the STRATEGIES:

Useful :   VERY   GOOD   NOT GREAT      BAD

Interesting: VERY   GOOD   NOT GREAT      BAD

Learners fill out the feedback paper by circling and handing to at the door as they leave.  No names.


Reflection

1. How do you think the lesson went overall?  

2. What worked well and why?

3. What didn’t work so well? Why not?

4. What can you learn from this? 

5. What specific actions will you do in the future based on what you learned?
page 0


