Day 5 Trainer Plan:  Suggested procedure and activities
	Objectives: by the end of the session faculty will be able to…
· assess the relevance to the students of the content of one of their courses;

· articulate what knowledge, skills and attitudes they expect students to have by the end of the class or course;

· describe student performance that will demonstrate that they understand and are able to do what is expected.


Warmer:  Bloom’s Taxonomy

· Focus on Bloom’s Taxonomy:  Elicit what it is, what it contains and its relevance to faculty (how they know about it, what they’ve done with it/how they’ve used it, concerns/issues re the taxonomy, questions they have about it)

· Faculty complete Grid Activity
· Trainers:  if time, link Bloom’s Taxonomy to types of questions teachers can ask, particularly higher order thinking skill questions (see h/o for trainers)

Introduction to Syllabus Design

Lead-in 

· Journal/Think and make notes:  What course(s) have you written a syllabus for?  What was context and why did it happen?  Describe the process you went through.   

· Mingle and listen to 2-3 others’ stories.  What’s the same and what’s different?

· Think-pair-share:  What stands out for you – positive and/or negative - about the experience?  What do you want to know about writing a course syllabus? 

Course Syllabus/Outline

· Do you provide students with a course syllabus/description at the beginning of the course?  Why/why not?  If so, what information does your course description include? 
· Divide faculty into 3-4 groups by primary teaching focus (linguistics/TTEFL, American Hist, Lit).  Groups get sample course syllabus relevant to their content area.  Task:  Skim the course syllabus.  What is your impression?  Is it similar to or different from what you provide your students? Generally speaking, how is it similar or different?  Read 2-3 mins only. Group discusses.  

· Second Reading:  Task – Read and highlight/make notes of elements of course syllabus (what is included in course outline/syllabus.  E.g., professor’s name, contact info, name of course, course content… )  Groups compare to see if content areas of syllabuses the same.
· Synthesize:  What are the elements?  Why are they included – how do they support both students and teachers?  Create a master list that is appropriate to Algerian context. H/O (Checklist for Creating a Course Syllabus) for them to put their ideas in.  You might put up a word splash poster to prompt thinking and discussion; words include:  course information, prerequisites, overview of course purpose, goals and/or objectives, conceptual structure organizing course, format of the course, textbook(s) and reading(s),assignments/papers/exams, evaluation and grading, course policies, course content schedule, important dates
Goals and Objectives

· Difference between goals and objectives:  Faculty discuss and complete Goals and Objectives H/O

· Faculty skim Goals and Objectives Reading H/O

· Look back at sample syllabi:  how are the course goals/objectives/outcomes articulated?  Why?  Do you see use of verbs from Bloom’s taxonomy?  Underline verbs and add to Warmer Grid.
· Look at the performance criteria.  What information is included?  Why?  How will this support both students and teacher?
Task

· Faculty take out course syllabus they have brought with them or take time to make notes re course they have delivered

· Suggestion:  faculty have time to think; then faculty talk through their thinking with an actively listening partner (review what an active listener does and/or her/his role); and then faculty work individually to make notes re the following three questions:

· Look at the course and its content.  Why does this course exist?  How does it fit into departmental goals and degree programs (i.e., what’s its purpose)?  

· What is the course content? Why is it relevant for students to focus on these content areas and to do these assignments?  How will the course develop their communicative competence, develop their ability to teach English and prepare them for life after university?  

· Now, identify what it is that you really want students to achieve.  What do you want students to know, be able to do and what attitudes would you like them to hold related to the content?  
· State these as draft goals and objectives.

· How could students demonstrate they have achieved the knowledge, skills and attitudes?  List 3 possible ways which you don’t currently use but which you could.
· What constitutes acceptable performance?

· Faculty will present their thinking on Day 6 so that they get feedback and direction.  The project outcome is that each faculty member will create a course outline/syllabus by the end of Phase 3; they will be asked to work further on the above parts of their course syllabus both during the interim online phase and to finalize the syllabus during Phase 3.  Faculty use time before the end of Day 5 to think, work with an actively listening partner and to begin drafting.
Feedback on Day/Synthesis

