DELIVERING A LECTURE*
OPENING THE LECTURE

Grab students' attention with your opening. Open with a provocative question, startling statement, unusual analogy, striking example, personal anecdote, dramatic contrast, powerful quote, short questionnaire, demonstration, or mention of a recent news event. Here are some sample openings:

· "How many people would you guess are sent to prison each week in the state of California? Raise your hand if you think 50 people or fewer. How about 51 to 100? 101 to 150? Over 150? (Pause) In fact, over 250 people are placed in custody every week." (sociology lecture)

· "Freddie has been with the company for nearly four years and is considered a good worker. Recently, though, he’s been having problems. He's late for work, acts brusque, and seems sullen. One morning he walks into the office, knocks over a pile of paper, and leaves it lying on the floor. His supervisor says, 'Freddie, could you please pick up the material so that no one trips over it?' Freddie says loudly, 'Pick it up yourself.' If you were the supervisor, what would you do next?" (business lecture)

· "The number-one fear of Americans - more terrifying than the fear of death - is public speaking." (rhetoric lecture)

· An economist shows a slide of farmers dumping milk from trucks or burning cornfields and asks, "Why would people do this?" (economics lecture)

· "Watch what happens to this balloon when the air is released." (physics lecture) 

· "Take two minutes to complete the ten true-false items on the questionnaire that I'm distributing. We'll use your answers as part of today's lecture." (psychology lecture)

· "How many of you believe that high-rise housing means high-density housing?" (architecture lecture)

· "Nearly three-quarters of all assaults, two-thirds of all suicide attempts, half of all suicides, and half of all rapes are committed by people under the influence of what drug? How many think crack? Heroin? Marijuana? None of the above? The correct answer is alcohol." (social welfare lecture)

Vary your opening. Any dramatic technique loses impact upon repetition.

Announce the objectives for the class. Tell your students what you expect to accomplish during the class, or list your objectives on the board. Place the day's lecture in context by linking it to material from earlier sessions.

KEEPING INTEREST 

Vary your delivery to keep students' attention. Keeping students' attention is among the most important facets of helping them learn (Penner, 1984). Studies show that most people's attention lapses after ten minutes of passive listening (Wolvin, 1983). To extend students' attention spans, do the following: 

· Ask questions at strategic points or ask for comments or opinions about the subject.

· Play devil's advocate or invite students to challenge your point of view 

· Have students solve a problem individually, or have them break into pairs or small four-person groups to answer a question or discuss a topic. 

· Introduce visual aids: slides, charts, graphs, videotapes, and films.

Make the organization of your lecture explicit. Put an outline on the board before you begin, outline the development of ideas as they occur, or give students a handout of your major points or topics. Outlines help students focus on the progression of the material and also help them take better notes. If their attention does wander, students can more readily catch up with the lecture if they have an outline in front of them.

VOCAL TIPS

Vary your voice. Consider the pitch, volume, duration of words, intonation, and the intensity of your voice. Experiment with vocal techniques by reading aloud. Lowman (1984, chap. 4) describes a series of voice exercises to improve projection, articulation, and tonal quality

Pause. The pause is one of the most critical tools of public speaking. It is an important device for gaining attention. Pauses can be used as punctuation -to mark a thought, sentence, or paragraph - and also for emphasis, before or after a key concept or idea. If you suddenly stop in midsentence, students will look up from their notes to see what happened. Planned pauses also give you and your audience a short rest. Some faculty take a sip of coffee or water after they say something they want students to stop and think about. Other faculty deliberately pause, announce, "This is the really important consideration," and pause again before proceeding.

Watch out for vocalized pauses. Try to avoid saying "um," "well," "you know," "OK," or "so." Silent pauses are more effective.

CLOSING THE LECTURE

Draw some conclusion for the class. Help students see that a purpose has been served, that something has been gained during the last hour. A well-planned conclusion rounds out the presentation, ties up loose ends, suggests ways for students to follow up on the lecture, and gives students a sense of closure.

Finish forcefully. Don't allow your lecture to trail off or end in midsentence because the period is over, and avoid the last-minute "Oh, I almost forgot. . ." An impressive ending will echo in students' minds and prompt them to prepare for the next meeting. End with a thought-provoking question or problem; a quotation that sets an essential theme; a summation of the major issue as students now understand it, having had the benefit' of the lecture just delivered; or a preview of coming attractions. For example, a physics professor ended a lecture by asking a volunteer to come up to the front, stand with his back to the wall, and try to touch his toes. She challenged the class to think about why the volunteer was not successful in this task. The topic of the next lecture, center of gravity, was thus introduced in a vivid, memorable way Don't worry if you finish a few minutes early; explain that you have reached a natural stopping point. But don't make it a habit.

End your lecture with the volume up. Make your voice strong, lift your chin up, keep your eyes facing the audience. Be sure to stay after class for a few minutes to answer students' questions.

* Excerpts  from Tools for Teaching by Barbara Gross Davis; Jossey-Bass Publishers: San Fransisco, 1993. Full book online at �HYPERLINK "http://teaching.berkeley.edu/bgd/delivering.html"��http://teaching.berkeley.edu/bgd/delivering.html� (accessed 1/11/2010
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