DAY 1 TRAINER PLANS

Getting to know each other

Course introduction

Day 1:  Lead-In  (30-45 mins)

The rationale behind the lead-in activity is:

· Bridge Phase 1 and the first online phase with Phase 2 by returning to what being a ‘good teacher’ means and the importance of defining/describing it within the teaching context rather than as an abstraction
Objectives:  By the end of the lead-in, participants will

· Demonstrate understanding of how defining a ‘good’ teacher (or student) must take place in the reality of the teaching context

· Compare their list of what a good teacher is with someone else’s and discuss/journal

Suggested procedure:

	Time
	Procedure
	Rationale

	30-45 mins


	Pre

· Make a wish list:  think about your students, classrooms, resources, your lessons/teaching and make a wish list:  I wish…

· Share with a partner. 

During

· Introduce Tessa Woodward and reading

· Read ‘What is good?’ handout up to “I’ll state my own criteria…” and answer the Q:  How does T Woodward encourage us to define being a good teacher?  Underline the relevant parts of the reading. Do you agree or disagree?  Why?

· Pair-share/discuss

· Whole class share

· You will read her list of what makes a good lesson or course.  Before reading, pairs, list 4-5 things you think will be on her list.

· Read and confirm.  Put a check or star next to ones you predicted.  Then go back and mark the ones you agree strongly with.  What stood out for you as you read them?  

Post

· What stood out for you?  Discuss with your group/partner.  Share the criteria on her list you agree strongly with.  Why do you agree?  Select several and link them to your classroom(s) and your teaching context.  Final thoughts?

	


Preview to Sample Lecture 
Explain that you are going to do a sample lecture to provide a concrete experience that they can use to discuss throughout the course.

Before that

TASK:  Pair/share or Think-pair-share about your experiences in college. What were your best lectures like? What about the worst ones? How have your lectures been shaped by your experiences?

90 minute Sample Lecture: What is reading?
This is a lecture adapted from “Chapter 1, What is reading?,” from Teaching Reading Skills in a foreign language, by Christine Nuttal. Macmillan Heinemann, 1996.  
	Objectives 
Faculty will demonstrate understanding that reading involves 

· an active role on the part of the readers to comprehend and interpret the intended meaning -  this involves the reader’s background knowledge;

· reading microskills using  both bottom-up and top-down processing;

· adapting ways of reading  to the purpose and type of text;

· challenges based on difficulty of lexis, complexity of concepts, and amount of background knowledge required.

Teaching Aims
· To give faculty the experience of an interactive lecture that involves learners in, for example, tasks, buzz groups and plenary discussion.
· To provide a model of effective lecture skills including the use of effective visuals (images and board or PowerPoint), signaling, getting attention and signposting.


The Nuttal chapter should be presented as a lecture that demonstrates as many of the effective lecture skills as possible (see Summary of lecture skills document.). Here’s an overview.
	Lecture skills
	Example of use in the lecture

	Start by getting attention
	Use an  image that is interesting to start
Begin with a task: what is reading

	Give an outline of the lecture. (Write it on the board.) and a brief overview of what you’ll cover.
	Provide lecture on the board and refer to it at each transition.

	Share the purpose of the class and of the types of activities
	Provide in the overview.

	Signal transitions: We’ve talked about …next we’ll talk about…

Now let’s look at…

Point to new topic on the lecture outline 

(Support note-taking)
	Use as you transition from one point to the next – while pointing to the outline on the board.

	Signal important information directly:

This is important. Write this down. You’ll want to remember…  

Supports note taking.
	Do this. Some examples are included.

	Ask questions – and give Ss a chance to answer them and show answers.
	Several tasks during the lecture with sharing of responses by some.
Buzz groups – pairs or 3s talk briefly before sharing.

	Explain vocabulary slowly and give time for participants to write down definitions. OR provide definitions on a handout.  Use visuals to explain whenever possible.
	Write down the meaning of schema on the board.


	Present with natural intonation: do not read from scripted notes.
	Have to practice.  
:>)

	Breathe from the diaphragm to project and speak slowly with a lower register.
	

	Create rapport: use eye contact, use names, move around.
	

	Clarifying vocabulary and checking understanding
	Check understanding of schema by asking questions.
Add this in with other vocab like assumption/presumption if possible

	Prepare Ss for exams by asking questions that simulate exam Qs or have Ss create them
	Final task of the lecture.

	Teacher moves around the class
	Just do it.

	Using formative assessment
	Quiz questions/buzz groups/tasks

	Regular breaks from long stretches of teacher talk
	Tasks that Ss do break up teacher talk.


NB: You can deliver a sample lecture using a different text if you want – but it should relate to reading.  You can adapt the Nuttal chapter anyway you see fit: model the lecture skills above. There are some detailed lecture notes below you can use to help you plan the lecture using the Nuttal chapter.

Lecture overview: say what the lecture is about and why it’s relevant. Share outline. Below is the outline of the lecture. Write it on the board.
Define reading

Reasons for reading

· Different ways for different purposes

· For meaning

Reading and the communication process

· Text difficulty
· Role of schema

********you could stop here and make it an hour************

· Presuppositions

· Active involvement of the reader

· Reading as interaction

***************THIS IS PROBABLY 90 MINUTES****************

Prepare posters in order taped to the board in a way that you can remove them one at a time. 
Set up the room so that it simulates a lecture hall with chairs in rows with the instructor at the front. 

	
	Content
	Visuals and Activities

	0
	Display image with “What is reading” on board prior to lecture.
	Image of reader with letters falling out of the book onto stomach.

	2/2
	Overview of lecture and why useful

Credit Nuttal and write the name of the book on the board. Inform the students that they      
	Outline on board



	3/5
	Let’s begin by asking What is reading?
	Ss take 3 mins. to define reading

	3/8
	Discussion of what reading is. Ask for volunteers or call on people.
Analyzing types of words Ss used.

What we are focused on:

a) Decode, etc.:  good readers can identify words rapidly – skill to work on with ELLs
b) Connection between spoken & written word important. Early readers helpful to read aloud but focus is on making connection between spelling and words they already know

c) Let’s look at this more deeply 
	Poster: 

a)decode, decipher

b) articulate, speak

c) understand, etc.



	3/11
	Before moving to reasons for reading, let’s look at what you’ve been reading.  3 min list all the different kinds of things you’ve read in the last 3 days (include phone book, schedule, notices, labels on food)
Elicit.
	


Reasons for reading: make transition, point to outline, tell Ss to consider writing it down
	4/15
	Why did you read the things you read? Just to get information?  

Model answers
Write down reasons for at least 3 things you read
	Write on board
What
Why
Detective novel
Email from dad




Different ways for different purposes: make transition, point to outline, tell Ss to consider writing it down
	5/20
	Purpose influences the way you read – elicit examples: quick scan, or careful peruse. Silent or quiet reading aloud.
How did you read the items you listed before? Add column to right of the two above: HOW.  

Trainer give an example of how you read the items you put up.

Participants write how they read at least one text.

Elicit a couple.
Finish up with equation: What + Why = How
Signal to participants, “This is useful. Write this down.”
	Add a HOW column after the reason/purpose column above.



· For meaning: point to outline and make transition
	2/22
	 Reading for meaning: 

Not interested in the pronunciation– less so in the grammar

Focus on message 


	Refer back to “c” from before: understand, respond, meaning


3/25 Summary Buzz groups:  Talk in 2/3’. Look at your notes. What are the key points that you got from the lecture this far? Compare with your partner? Any questions?

Reading and the communication process: point to outline and make transition

	
	 
	Poster of two heads and text between them.

	
	Show the image.  
This is a commonly held view of reading – shown here in this drawing?
	Uncover poster of pitcher pouring liquid into head
Move the poster of the two heads to a place where it can be stay in view.



	3/28
	Elicit: Why do we reject this? (count to 10 before calling on someone)

Add to Ss reasons to clarify.
	


· Text difficulty: point to outline and make transition
	10/40
	 Identify what is difficult about each text – 3 minutes alone; 3 checking in pairs (person to the right starting from the end of the row), elicit and discuss
Go over answers, elicit and clarify

a. Looking up words would not help clarify this meaning: lack of chemistry knowledge

b. Vocabulary is easy, message is hard because the concepts are complex – you’d need familiarity with author’s other works and deep thought about them

c. Vocabulary is source of difficulty but you can look up the words and “translate” the meaning easily.
	Handout of Text Difficulty


· Role of schema: make transition and point to outline, tell them to consider writing it down.
	3/43
	Shared assumptions
· Do vocabulary work with “assumptions” – clarify and check understanding in some way.

Examples from texts above – what the writer assumes the reader knows.

There is usually/always a mismatch of some kind between the writer and the reader’s experiences.

Show the drawing: “You might want to draw this out. It’s a useful reference.”
	Write assumption on board
Image of venn diagram

	3/46
	Role of schema
What is schema (plural schemata)? – mental structure derived from our experiences – not any particular experience but all of them.
Check understanding of the word schema. Y/N question or discrimination questions A or B. 
The way we interpret depends on our schemata.
Successful interpretation depends on similarity of our schema and writer’s.
	Write definition on board.

	2/48
	How do we make sense of this text?
· We have schema for buses carrying passengers so we assume they are in the bus not another car

· A bus has a driver, so the driver was the bus driver and not in a car that was there.
The sentences don’t tell us that, but we understand from our experiences.

· Part of our bus schema is that they drive on roads – no road is mentioned but is in the back of our minds.
Finally we have our “driver” schema. This may include that the driver is responsible for our safety, so it fits that the police question the driver. We would not be surprised to read that the driver was arrested.
	Uncover the Poster: The bus careered along and ended up in the hedge…
Move the Venn diagram to a place where it can stay in view.

	1/49
	What happens to our schema when we read:
	Poster 
She was later congratulated…

	1/50
	The bus driver was a woman.

For readers who had not considered this possibility, their driver schema will change to include it. 

This is another way to say that they have learned something from reading.
	


Summary Buzz groups:  In 3’s summarize what you have understood about text difficulty and schema.  
(If you stop the lecture here, add the last task about them writing test questions here instead of at the end)
Presuppositions

	1/51
	Intro to presuppositions: 
· do vocabulary work with presupposition (clarify and check meaning) 
Our understanding of schemata makes it easy to see that we do not need to be told everything in a text: we know the driver was the bus driver, that the hedge ran alongside the road. Making these connections is automatic for the “target reader” and not possible for readers who do not have the necessary schema. In this case they are not able to understand the text.
Readers who are aware of the potential problem can be taught to look for unstated assumptions.
	Write presupposition on board
Write “target reader” next to presuppositions in outline on board

	5/56
	For example, what are the presuppositions underlying these texts: Tell a partner – then teacher elicit. Change partners from other times. Teacher read the first two aloud slowly.
1. (From bird identification book)The general shape of the red wattled lapwing is like the European lapwing. (need to know what the European lapwing looks like)
2. The biggest problem in getting animation accepted has been the idea that animation means Walt Disney. (need to know who Walt Disney is)
3. It was a puppy…[see poster with quote]

The writer expects us to share his attitude about the puppy: readers from some cultures read it as disgust (mangy). They don’t tune into the sympathy in the words tiny, started and the admiration of the puppy’s stoicism and determination. The presupposition of the British sentimental attitude towards animals is strong so there is very little said to convey it.
	Poster with VS Naipaul quote about the puppy

	4/60
	Refer back to the Venn diagram (tell or have them discuss/share)
1.  what the advantages are when the reader and writer share a lot of the same background? (greater interpretation); Disadvantages (reader is not careful and misinterprets).

2. Can we ever completely understand the writer? (no – except in exact scientific writing, our experiences shape how we see things.)

3. In conversation we can ask the speaker when we have difficulties? What does the reader do? (“interrogate the text.”
	


· Active involvement of the reader: point to on the outline and make transition
	10/70
	The reader is not passive like in the picture of the pitcher pouring “knowledge” into the head. They are actively making meaning. This is important. The readers are actively making meaning.
The image of the role of the reader is more like that seen in the poster of two readers. What are two things you notice about Reader B and his travels toward meaning?
Buzz groups: 

· Reader A has a lot in common with the writer and has the language knowledge needed – he is not having trouble getting to the meaning.
· Reader B doesn’t have what the writer assumes in the way of schema, vocabulary, etc.  and can’t even see the path to get to the meaning. But he hasn’t just given up.
· He’s aware he is having problems  - poor readers often don’t. How do we know he is aware? (using tools/hacking away) Step 1. Is being aware

· Secondly: He knows roughly where he’s going – good readers have a purpose for reading and know what to expect to get. This means he can focus on what really impedes his access to the meaning.

· Thirdly he is actively using tools to get through the problem areas because he realizes that reaching the meaning involves his activity and effort.
	Image of two readers – one walking up the path to meaning and the other hacking through brush.


6/76 Summary Buzz groups:  Summarize and respond and give an example from personal experience.
· Reading as interaction: point and make transition, tell them to consider writing this down
	2/78
	In conversation we depend on each other to help make meaning.  How do the writer and reader rely on each other to make meaning?

Writers assume that readers will help create the meaning using their schema and knowledge of the language, and readers assume that the writer has a message they want the reader to understand and that the writer has made the meaning accessible. 
If either of them lets the other down the message may be distorted.  In this way, reading is an interactive process.
	

	1/79
	Advantages of reading over conversation?

1. Writer has time to help the reader make the text clear.
2. Reader has time to stop, think, go back and reread. They can reconstruct most of the assumptions on which the text was based – unless they simply don’t have the schema or the language to draw inferences, grasp facts, etc.


	`

	5/83
	How do you make sense of this image? The person is the reader. The table is the writer’s message?

Buzz groups discuss then teacher elicits.
Message is like a perfect piece of furniture that the writer takes apart and packs with instructions into a box.  

The reader unpacks it and works to put it back together. 

The reader is making sense of  the text. They may change the table some, but if successful they will make a table.
	

	7/90
	Pairs/3s:  Write down three questions that would help your classmates on a test about reading using the material from this lecture. Multiple choice or T/F or short answer.  

	


Analyze the Sample Lesson

Objectives Faculty will be able to 
· identify significant aspects of the lecture that engaged the students and contributed to making the content clearer or more deeply understood (e.g. the lecture skills described at the beginning of the sample session and any others that come up).

· Identify aspects of the lesson that could contribute to learners’ language development and make links to how that can aid the learners in acquiring the content of the course as well.

Steps

1. Reconstruct the lesson: there is a H/O that was copied and is in their notebooks, but for which there is a newer, better version on the CD. It is called Steps of a lecture. What is reading? And looks like this at the top:

Steps of the lecture What is Reading?

	Steps of the Lecture
	Visuals Used
	Other ways of engaging learners


Reconstruct what happened and facilitate identification of key features of the lecture.

2. Analyze the lecture for process and content.  As you wish.

Application 30-60 minutes
Faculty carry out a task that gives them time to consider how they can apply what they have learned to their classes: content of reading and schema/assumptions and of lectures.

Homework (Do Pre task in class if time)
Pre Reading:  KWL chart (3 column chart)
Faculty talk in pairs about what they know and want to know about reading strategies then write what they know and want to know  in the first two columns. 

Reading task #1 Anderson chapter Verify Strategies
Purpose of reading: to find out what you wanted to know and other key points that are related.

Task: 

1. Take notes on the reading based on what you wanted to know. 

2. Every 5 minutes stop and on another paper take notes about HOW you are reading to find the information and how you are deciding what is important in taking the notes.

Reading Task #2: Pre-During-Post reading (Theories of reading Article 2): read and highlight or underline key points.  Be prepared to share how you determined what was “key.”

Feedback on the day

Trainers choice
