
	Trainer Plan:  Competency Based Assessment.    Part One – Clarifying what CB Assessment is & involves
Objective:  Participants will be able to list & articulate what they know about competency-based assessment and what they want to know.  

Important
· No terminal competency-based outcome/objective for this workshop in Part One.  Part Two will culminate in an observable demonstration of inspectors ability to critique & write CB assessment tasks & rubrics)  

· Timing & activities will need to be adjusted to suit the needs of participants & time available. 
Materials:  
· List of items (red/blue, coffee/tea, morning/evening, etc)

· Need copies of handout with definition of CBA

· Poster paper & felt pens.  
· Handout with guiding questions.  
· Copies of text for assessment
· Copies of entry (and terminal) criteria for SE1
· Copies of two sets of instructions for the task.
· Text for analysis
 

	Time
	Participants will be able to
	Rationale
	Procedure

	Materials & Comments

	5
5
	Demonstrate comfort & familiarity by participating in two getting to know you activities


	Get participants thinking in English & relaxed.
Give participants & opportunity to get to know each other a little.  
	Stand up 
If you like red – this side of the room.  If you like blue – this side of the room.  

If you like morning – this side of the room.  If you like evening – this side of the room.  

	List of items (red/blue, coffee/tea, morning/evening, etc) 

	10
15
	Define ‘a competency’ & name three characteristics of a competency-based approach


	Participants need an opportunity to review / revise their understanding of a competency based approach before moving on to discuss CB assessment.  

	Groups of three:  

· What is a competency?  

· How would you define it? 
· Name three characteristics of a competency-based approach.
· Write out your ideas.

	Poster paper & felt pens.  

	10
25
	Add to their definition of a CB approach by reading & discussion a definition.  
	They need to read & digest an authoritative definition in order to assess their own definition & expand it 


	· Here is a handout with a definition of CBA 

· Read the definition & add any missing elements to your list.  
	Need copies of handout with definition of CBA 

	15
40
	Compare & comment on their definitions as a whole group
	It’s important for trainers to see if participants are on the same page & to refine & edit their definitions so it is an accurate one.  
	· Share your definitions.  (Perhaps ask Ps to put them on the board or wall where everyone can see them)

· Read your colleagues definitions & compare them to your own.

· Tell your partner what you like about the other definitions or what you have questions about.

· Discuss as a whole group:  


	

	20
60
	· State challenges for teachers implementing the CBA.

· State challenges for inspectors helping teachers to implement the CBA 
	It’s important to help participants to articulate the problems both because the trainer needs to know how best to help them, but also because explaining the problem can often be the first step on the path to understanding the problem clearly & developing a solution.
	· Pairs discuss:  What are the challenges for teachers implementing the CBA?   What are the challenges for inspectors helping teachers to implement the CBA?
· Pairs discuss (5 – 10 mins)

· Group discussion (10  - 15 mins)  Trainers listen to difficulties & make a note for further reference).  

	NB.  The second question should be omitted for Inspectors when working with teachers.  

	15
75
	Demonstrate their understanding of the CBA by answering leading questions
	Responding to these questions will allow participants to further refine their understanding as well as providing them with a permanent record
	 Individually?  Fill in answers to questions about the Inspectors’ manual for competency-based approach.  Page 4  20


	· Handout with guiding questions.  (These could be adapted/simplified from the Inspector manual questions). 
· (Inspectors could ask Ps to complete this for homework & use as a form of assessment) 


	15
90


	Break
	  Or at an appropriate point during the following activity 
	

	25
115

	· Assess a written text & assign a score out of 6.  
· State what they liked/ disliked/noticed about assessing the text in this way & what background information they needed to assess it effectively.  
	Asking Ps to evaluate the text in this way will help them (as well as the trainer) to notice the information they need in order to assess it effectively) and thus the criteria by which they habitually assess written texts.  (it is likely that this may be more focused on linguistic accuracy than communicative effectiveness) 
	We’re now going to move on to focusing on CB assessment.    Here is a text.  Assess it.  

(Participants may want more guidance, but we should avoid giving them any and help them to understand that this is part of the ‘game’)
Ask participants to discuss in pairs or whole group: 

· What did you notice/like/dislike about assessing the text in this way?

· What background information did you want to assess it effectively?
If the above questions do not elicit sufficient in the way of the participants’ criteria for assessing the text, ask them, “On what basis did you assess the text?  What criteria did you use?” 
Discuss with in pairs & make a list.

Whole group discussion


	Copies of text for assessment

	10
125

	Articulate their assessment of the text in relation to the entry  criteria for SE1
	Participants need to see an example of competency based criteria for a particular level.  Using it to assess a particular text will help to make the criteria concrete.  In addition, using the criteria to assess the text will highlight the fact that the text exceeds entry-level competency and is therefore, in those terms a ‘good’ piece or writing, rather than ‘a text full of errors’.  In this way, participants may come to an awareness of the way in which CB assessment focuses on communicative effectiveness in a particular context, rather than linguistic accuracy.  


	[
The student who wrote this text is just starting SE1.  Look at the entry-level competency for written & linguistic competency.  What is the writer able to do with respect to the competencies?
Think-pair-share (trainer input)


	Copies of entry (and terminal) criteria for SE1



	15
140
	Participants will list differences between the two sets of instructions
	Asking participants to find differences will 

help them to think deeply about CB task design.  
	· Here are two sets of instructions.  For the first set of instructions, the students were given a one-page news article about Madonna. 
· Read the two sets of instructions.

· What are the differences between them?  

· Think-share


	Copies of two sets of instructions for the task.

	15
155
	List characteristics of a competency-based task
	Asking participants to identify the characteristics based on what they notice will be much more comprehensible and memorable than simply giving them a list.  
	· The second set of instructions is competency-based.  
· Make a list of what makes them competency-based.
· Individuals work alone – then in pairs – then in whole group

	If time, participants could make a poster with a list of the characteristics of a competency based approach.  

	15
170
	Evaluate the text according to the second set of instructions.  


	This will deepen their understanding of a particular set of competency based criteria, and will thus help them to understand CB criteria in general.  
 
	· Let’s imagine the writer was given the second set of instructions.  

· Evaluate the text according to those instructions.  


	

	15
185
	State what they noticed/liked/ didn’t like about using assessing the text using a CB rubric.  
	Asking these questions will help participants to see the ways in which CB assessment can help them
	· What did you notice about the process of assessing using a CB rubric?  
· What did you like?  
· What didn’t you like?  
· What was different from the first time?

Pairs discuss then share in open group.  


	

	15
200
	Summarize what they know and want to know about CB assessment
	This will help participants to synthesize and record their learning.  It will also provide the trainer with information about how to help participants in the future.  
	· What do you now know about competency-based assessment?  
· What do you want to know?
Pairs – then whole group. 

Trainer should take notes to respond to participants’ questions in some way later.  


	Participants could also do this as a written homework task for later discussion.
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