ASSESSMENT RUBRICS

SECTION I: Questions Teachers May Have

1. What are rubrics and what do they involve?

Rubrics are a formative assessment tool that provides teachers and learners with a way to evaluate learner performance, giving information about the learners’ ability to meet several criteria using a range of performance ratings.  They are appropriate in a competency-based approach because they put the learner in an active role: learners receive the rubric prior to doing a task and/or they can be involved in the creation of the rubric; and they use the rubric to self-assess (often independently without being asked to).  Additionally, rubrics are appropriate with communicative tasks that mimic real life – the kind of tasks that are fundamental in a competency-based approach focused on developing the learners’ ability to use English in various situations and contexts.

Rubrics are commonly used to assess performance tasks such as essays, letters, posters, presentations and interviews. A rubric is composed of a matrix of

· Characteristics of the task being assessed (e.g. organization, fluency, pronunciation,  vocabulary usage and grammatical accuracy in the case of an oral presentation); and

· Ratings along three to five levels, e.g. excellent, good, adequate, needs improvement.

Rubrics are often used along with short narrative comments and they can be used by teachers, students and peers.  Rubrics should be given at the same time the assignment is given.

The descriptions of each characteristic can be written holistically, meaning that the characteristics are combined and there are only four descriptions.  They can be written analytically, meaning that there is a separate scale for each characteristic.  See the examples below using the same characteristic, rating and descriptions. 

Holistic Rubric for an oral presentation

Excellent 

· Provided a clear, attention-getting beginning, at least four connected details, and a clear ending;
· Spoke confidently with only a few pauses and for more than one minute;
· Pronunciation was always easy to understand: there may be a few mistakes;
· Used a wide variety of appropriate vocabulary words and correct grammatical structures throughout the talk.
Good

· Provided a clear beginning, some supporting details, and an ending;
· Spoke with some hesitations and some pauses for at least one minute;
· Pronunciation was usually easy to understand. There are a few mistakes;
· Used a variety of appropriate vocabulary words and used correct grammatical structures most of the time 

Adequate

· Provided the necessary parts of the talk, and  minimum supporting details;
· Hesitated or paused often and spoke for one minute; 

· Pronunciation was understandable with some effort by listeners;
· Used some appropriate vocabulary words  and used correct grammatical structures some of the time
Needs Improvement

· Was poorly organized and difficult to follow;
· Spoke haltingly with many hesitations and pauses and for less than one minute;
· Pronunciation was difficult to understand;
· Used a limited number of vocabulary words and rarely used correct grammatical structures.
Analytic Rubric using the same information (with points assigned)
	
	Excellent 

(5 pts)
	Good 

(4 pts)
	Adequate 

(3 pts)
	Needs Improvement

 (1 pt)

	Organization of talk
	Provided a clear, attention-getting beginning, at least four connected details, and a clear ending.
	Provided a clear beginning, some supporting details, and an ending.
	Provided the necessary parts of the talk, and the minimum supporting details.
	Was poorly organized and difficult to follow.

	Fluency 
	Spoke confidently with only a few pauses and for more than one minute.
	Spoke with some hesitations and some pauses for at least one minute.
	Hesitated or paused often and spoke for one minute. 
	Spoke haltingly with many hesitations and pauses and for less than one minute.

	Pronunciation
	Pronunciation was always easy to understand: there may be a few mistakes.
	Pronunciation was usually easy to understand. There are a few mistakes.
	Pronunciation was understandable with some effort by listeners.
	Pronunciation was difficult to understand.

	Vocabulary usage and grammatical accuracy
	Used a wide variety of appropriate vocabulary words and correct grammatical structures throughout the talk.
	Used a variety of appropriate vocabulary words and used correct grammatical structures most of the time. 
	Used some appropriate vocabulary words and used correct grammatical structures some of the time.
	Used a limited number of vocabulary words and rarely used correct grammatical structures.


Remember that in competency-based instruction, the ability to use English is what demonstrates success.  The rubric should list characteristics of the project related to the development of the competencies.  Learner effort, research and participation should be reflected in the work that was done and does not require a section in the rubric. However, if work was done by more than one student, teachers may want to create a separate rubric for participation that can be used all year.

One way to determine a grade for group work is to ask each student to complete a self-assessment using the year-long participation rubric (with characteristics such as Working in English; Contributing Ideas; Creating the Product; Working with Others Positively).  Each person in the group also fills out a peer assessment of each group member using the same rubric.  If the teacher has had ample opportunity to observe the group, the teacher may also complete an assessment of each learner using the rubric.  (To save copying the rubric, one copy of the rubric could be given, with “answers” only written for each student.) The self-, peer- and teacher-assessments are averaged and used to assign a participation grade for each student.  That grade is then used to calculate the grade on the group project or task.  

An example of how this might work follows. If the project or task was given a grade of 90/100 and the student’s participation grade was an “A” the student would receive full points on the project, 90/100.  If the student’s participation grade was a B, the project grade would be 80% of the full grade, 72/100; if the participation was a C the project grade would be 65% of the full grade or 58.5/100, etc.  Teachers will, of course, want to adapt this system to best fit their own classrooms, but the example is offered to demonstrate a way to keep a focus on assessing and giving feedback on the development of language competencies.

2. How will rubrics help me in my job?

Rubrics offer many advantages to both teachers and learners of English.  One of the most positive is that they help improve learners’ achievement and learning because:
· Students know in advance how they will be evaluated and can prepare, adjusting their performance as they work, through ongoing self-assessment using the rubric;
· Students can use the rubric and the teacher’s evaluation, based on the rubric, to plan future actions for how and what to study in order to improve learning.

Additionally, rubrics help learners develop lifelong skills in evaluating their own work and performance in English and can increase confidence and motivation because they offer a range of success phrased in terms of what learners can do; they work particularly well with mixed-level classes.

Rubrics offer benefits to teachers as well. They…

· Require teachers to specify their criteria for assessment in order to ensure that it develops toward the competencies and is clear, valid and fair, meeting three of the five characteristics of effective classroom assessment.

· Allow learners to be involved in the process of creating the assessment tool – and shaping the assessment itself, meeting another characteristic of an effective classroom assessment.                                        

· Allow teachers to evaluate learner performance deeply, but with objectivity and consistency.

· Reduce the amount of time teachers spend carrying out effective evaluation of learner work: once the rubric is made, it is quick to use and can significantly cut time for teachers with large classes, while providing useful feedback to learners and assigning objective, consistent grades.

· Give teachers in-depth feedback about the effectiveness of their teaching as they are able to see which criteria learners are able to meet.

3. What resources or handouts can help me use rubrics in my classes?

There are many resources on the internet if you do searches using the keywords rubrics + the area you want to assess (ESL or EFL speaking, writing, reading, etc.). A few to get you started follow:

	Site
	Brief description

	http://insights-into-tefl.blogspot.com/2009/01/using-rubrics-to-evaluate-spoken.html 
	This is a blog, “Insights into TEFL,” and has a posting on rubrics and an audio interview with Guy Brook-Hart, David Nunan and Jack C. Richards. (The interview starts automatically when you go to the page. To turn it off, go to the small square in the middle right side of the page.)

	http://nadabs.tripod.com/rubrics.html 
	This is a teacher resource site that has a number of rubrics on various types of performance-based tasks.

	http://health.usf.edu/publichealth/eta/Rubric_Tutorial/default.htm

	This is a rubric tutorial within a larger section on rubrics.

	http://school.discoveryeducation.com/schrockguide/assess.html 
	This is a section in Kathy Shrock’s Guide for Educators on Assessment and Rubrics.


See the article on designing rubrics with students by David Litz: http://iteslj.org/Lessons/Litz-StudentDirectedAssessment.html; and check AlgeriaTESOL.org for an ongoing collection of rubrics sent in by teachers and inspectors in Algeria.

4. How could I start to use rubrics in my classes? 

It is probably easiest to begin using rubrics by selecting a project that you think is quite effective in requiring learners to demonstrate English.  Identify what the general categories for criteria are (e.g. lexis, structures, organization, content, pronunciation, fluency, etc.) and write a detailed description of a very good project using each criterion.  Sometimes it helps to imagine two projects, one excellent and one very poor:  what is it that the excellent one has that the poor one does not?
5. What useful guidelines can I use to assess students in my classes? 

Evaluating with Rubrics

Advice

When you write rubric descriptors, you want them to describe what behavior or performance you are looking for --​ not what is missing.  You also want the rubric to focus on what the learners can do, not what they cannot do. (This is challenging when you are describing the lower ratings, and not all rubrics do this successfully, but it is still worth trying.) Finally, the rubric should describe the success of the communication task itself and not dictate the exact language a learner should use to complete the task.  In other words, a learner could use a range of vocabulary appropriate to the task and not use any of the vocabulary words that were in the file.  In competency-based teaching, this would be seen as successful because the task was successful and the language used was varied and appropriate.  The rubric should reflect this focus and not list the exact grammar or vocabulary needed for a successful performance.

	DO
	DON’T

	Describe the range of vocabulary and specify that it be appropriate.


	State how many vocabulary words the learner needs to use.

	Describe the range or level of grammar and specify that it be appropriately used.


	State which grammar structures need to be used.

	Use positively phrased descriptions even to describe less positive performance whenever possible (e.g. spoke haltingly, difficult to follow, paused often.)
	Use negative phrases with words like can’t, wasn’t able to, doesn’t. (e.g. doesn’t speak smoothly, can’t be understood, wasn’t able to communicate ideas)

	Involve the learners in creating rubrics with you, first showing as models ones you have created.
	Keep rubrics a secret from learners.

	Support learners in using rubrics for self-assessment and improvement of their learning.

Use rubrics to inform your teaching.
	Simply use the rubric to assign a grade, and then forget about the information.


SECTION II: Questions Inspectors May Have

1. What role do rubrics play in my observation visits to teachers?

During the observation you may see if a performance task is used that would benefit from a rubric.  If the teacher hasn’t made a rubric for a task that would benefit from one, work with him or her on creating one that is SIMPLE. If the teacher is using a rubric that could be more effective, you can work with him or her on improving it.
Do what you can to ensure that the teachers give the rubric to students along with the assignment – instead of after the assignment has been completed.

2. What should I keep in mind when I am planning workshops to support teachers in using rubrics?

Rubrics can feel daunting to teachers if they are merely presented by the trainer and discussed. One of the easiest ways to introduce them is to use them with teachers first.  Have them do a task – for example, creating a communicative classroom task. Begin by leading the teachers in creating a rubric for an effective communicative task. After they have created the task, have them present it to the group, and involve a few teachers each time in using the rubric to peer-evaluate.  You should also use the rubric to evaluate the teacher at the same time that the teacher self-evaluates.  From there you can lead a discussion on the rubric itself and facilitate a session on creating and using effective rubrics.

� This definition of a rubric is based on and adapts the part of the Assessment section from The Guide to the Curriculum that deals with rubrics.


� The six: valid; geared to learning targets; fair; varied; ongoing, involves learners. See the section in this manual on Developing Competency-based Learner Assessments for further explanation of each characteristic.
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