OBSERVATION VISIT
STAGE 3:  POST-TEACHING FEEDBACK

SECTION I: Questions teachers may have

1. What is feedback and what does it involve?
The post -observation feedback session is a time where the teacher and the inspector can discuss the lesson in detail. One aim of the feedback session is to develop the teacher's capacity for self –reflection, which will lead to improvement in the teacher's planning and delivery of lessons. The focus is on enabling the teacher to become aware of and to reflect on significant decisions or actions in the planning or delivery of the lesson, and to understand more fully how, and perhaps more importantly why, these decisions and actions impact student learning.

An effective feedback session should also enable the teacher to leave the meeting with a very clear understanding of what exactly he or she did well (in that it aided students in developing English competencies) and why it was effective. The teacher should also know clearly what he did that was less helpful to students’ learning, why it did not work well, and ways to improve upon choices and actions.

An effective feedback session will be a dialogue where the teacher participates actively in the description and analysis of the lesson and its component parts in order to arrive, with the help of the inspector’s facilitation, at a clear understanding of how teacher choices and behavior affect learning.  For significant parts of the lesson, the Inspector will probably guide the teacher through the reflective or experiential learning cycle (ELC): describe » analyze » make generalizations/hypotheses » plan for action.

Feedback is NOT the inspector simply telling the teacher what was good or bad about the lesson. This session is intended to be a learning opportunity for the teacher. For learning to take place, the teacher needs to be listened to and understood, to be actively engaged intellectually in the feedback process and not simply a passive listener.

Initial reflection on the lesson
A feedback session will always be preceded by a short period of time (10-20 minutes) where the teacher will have an opportunity to think back over the lesson and to consider  -- and answer in written notes -- questions such as the following (or see the document in this section Post Teaching Teacher Reflection Form):

· How do you feel about the lesson?

· How well were the objectives met? How do you know?

· What seemed to go well in the lesson?

· What were some challenging parts of the lesson?

· What in the lesson seemed less helpful to students?
When the session begins, these questions will help the teacher recall the lesson and discuss particular aspects of the lesson with the inspector.

While the teacher is writing his or her reflection, the Inspector can use the time to identify the major themes from the lesson that seem most beneficial to discuss, and prepare a summary of the lesson’s strengths and weaknesses using these themes as guides.  The Inspector should not overwhelm the teacher with each and every positive or critical point from the lesson; it is more useful to focus on a couple of significant themes or issues and discuss them more deeply.

Feedback session proper – the discussion
(NB: Sometimes Algerian teachers and inspectors call this discussion a debate. What might some differences be between the way in which a discussion and a debate take place? Why do we present the idea of discussion as more useful?)
At the start of the session, in order to get the teacher’s initial views of the lesson the inspector may ask the questions from the written reflection that the teacher wrote:

· How do you feel about the lesson?

· How well were the objectives met? How do you know?

· What seemed to go well in the lesson?

· What were some challenging parts of the lesson?

· What in the lesson seemed less helpful to students?

Questions like these will help the teacher express initial, emotional reactions to the lesson and begin to describe the lesson or parts of it. This will be an easy starting place for the rest of the discussion. 
The inspector will then probably move on to asking questions such as the following:

· What did the learners do that make you believe that particular objectives were met?
· What may have helped the learners move toward the objectives? (factors may include, among others, what the teacher did, wrote, or said; what others did or said; the classroom environment;  the textbook) Why do you think those factors were important? How do you think they helped?
· What didn't seem to help them? What makes you think so?  Why didn’t it help?
These questions will help the teacher focus on what the students did, said and wrote and begin to analyze how specific actions, timing, materials, activities or tasks affected student learning. 

As the discussion moves to more detailed analysis of specific elements of the lesson, the inspector will probably ask more searching, precise questions. These may be about specific moments in the lesson, for instance: 

I noticed that you wrote the rule for making adjectives into adverbs on the chalkboard as a formula before working on some examples. I was wondering why you used this approach. How might this way of presenting the rule affect student learning? 
Or
When the students were working on the role-play activity, you asked one pair to come to the front of the room and perform the role play for the class but the other students weren't listening. What are some possible reasons for this? What might be some ways that the role play might be more engaging for the students? 
The inspector will probably lead the discussion with thought-provoking questions like these about points from the lesson where he or she thinks the teacher could consider changes to help student learning be more effective. 

Toward the end of the discussion, the following questions could help the teacher draw some general conclusions about what helps or hinders student learning and about how to better plan future lessons:

· How appropriate were the lesson objectives? Why do you think so?
· What can you learn from this lesson?
· What will you do in future lessons based on what you learned here?
At the end of the feedback session the Inspector and the teacher will want to:

· come to agreed-upon conclusions about the lesson;
· agree on next steps – actions the teacher is to carry out: these should come directly from the discussion, as they are the final step in the reflective or experiential learning cycle.

2. How can the feedback session help me in my job?
The inspector’s visit is a great opportunity to have a well-informed and experienced educator look at your teaching and provide valuable feedback. 

Receiving positive feedback from your inspector and coming to see clearly the strengths you demonstrate in your planning and in your lessons is a very motivating experience and will give you greater confidence in your own teaching skills. 

The feedback session will help you discover helpful ways of looking back at your lessons and analyzing what happened, learning from the experience and making concrete plans for future teaching experiences. In this way your performance and your skills and knowledge as a teacher will develop.  Often teachers become more engaged, excited and motivated as they develop new knowledge, skills and autonomy.

The Inspector is an experienced teacher who can share many good ideas and new learning with you, and he or she also visits many teachers each year and can share with you some valuable ideas and creative ways of working with the curriculum that he or she has seen other teachers implement.

Remember that while the inspector is there to evaluate and see that the curriculum is being well covered and that your teaching meets a standard, he or she is also there as a resource for you - to support and help you become an even better and more informed teacher. For this reason, you must feel free both to ask as many questions as you want and to make suggestions about training you would like to receive.
3. How could I start to use feedback sessions in my classes?
We said in the section on lesson observation that it is a great idea to have a colleague observe your teaching. If this happens, then the colleague will naturally want to work with you on feedback also. That will be the purpose of his/ her observing your lesson. 

Some guidelines for your colleague’s observation:

· The colleague should use the same observation form that the Inspector uses.  If you aren’t sure what the form is, then use a two-column form like the one shown in the Class Observation section of this manual.

· You and the colleague should use the format described in this section of the manual: 1) answering post-teaching written reflection questions, followed by 2) discussion of the lesson using the questions above (What is Feedback?)

· It would be helpful to you if both read the section on Reflection in this manual prior to the lesson observation.  

· You may want to carry out Reflective Journaling (see Reflection section) prior to your colleague’s coming to observe.

4. What are some useful guidelines I can use to engage in feedback in my classes?
You cannot have an inspector or a colleague present in your classroom every time you teach (and you probably wouldn't want to). The closest you can get to having feedback sessions after non-observed lessons is to engage in self-reflection using the types of questions in section 1 (What is Feedback?) above. These questions follow the Experiential Learning Cycle; they are designed to enable you to examine in detail the lesson you just planned and taught and to reflect on what you did in that lesson, in order to see the effects of your decisions on student learning and to plan for appropriate changes in the next lesson you teach.

Reflecting on how a specific action in the classroom demonstrates a given teacher competency or leads to the students’ reaching a year-end competency (such as those found in the Algerian English Framework) is also a very valuable way of self-assessing when no other feedback opportunity is available.  For more on Reflection, and for sample reflective-journal questions, see the section on Reflection in this manual.

5. What resources/ materials can help me benefit from the feedback session? 

The Teacher Self-Assessment and Goal-Setting Form is the place to begin.
Your inspector will provide training workshops on various topics from time to time, and one of the possible topics is Observation and Feedback. It will be helpful for you to attend such a workshop, or to suggest to the inspector that such a workshop would be helpful.

Becoming familiar with the Experiential Learning Cycle (ELC) is a very useful preparation for feedback sessions. See the Reflection section in this manual for detailed explanation, examples and forms regarding this cycle.
SECTION II: Questions Inspectors May Have
1. What role does the feedback session play in my observation visits to my teachers?
The feedback session is the part of the observation visit where the teacher has an opportunity to engage in some reflection on the lesson you have just observed. As an inspector you cannot be with this teacher every day to help him/ her work on improving this or her teaching, so it is essential to derive the maximum possible benefit from the short time (ideally, at least an hour) you have available for feedback discussion. To maximize the benefit, you will need to use this time to help the teacher learn to reflect autonomously on his/ her work in terms of its effect on student learning. 

Using the Experiential Learning Cycle (ELC) as a basis for the feedback discussion is a good way to achieve this aim of developing the teacher's skill in reflection. Read the section on Reflection for a clear idea of how the Experiential Learning Cycle is used in post-teaching reflection.  The ELC Diagram and the Rubrics for Reflection documents in this section may be especially helpful, as they provide examples of what teachers might say to illustrate the stages of the ELC.
For this approach to be effective, the atmosphere of the session must be supportive and collegial. The teacher must feel respected and listened to and believe that their experience, feelings and potential are valued. (See the article on Communicating Positive Regard for more on this.)  Your relationship with the teacher must never be confrontational or based on the power of authority or difference of rank. 

The following guidelines (together with the question types illustrated in Question 1 in Section I, above) may help you to establish and maintain a positive atmosphere and focus the session on developing the teacher's powers of reflection and analysis.

At times when you observe a lesson there may be several challenges you would like to focus on with the teacher. However, overloading the session with criticism could have serious negative effects and would risk losing the teacher's commitment to self-development. Therefore, it is wisest to limit your discussion to what you see as the two or three key most important themes or issues, and to work closely with the teacher on helping him/her understand why these are central to improving his/ her teaching. The themes or issues you choose to work on should be the most significant in helping the teacher develop the Teacher Competencies.  Be careful to steer clear of your own biases or pet peeves; keep your focus on the Teacher Competencies.
Remember the following guidelines:

· In a feedback session, let the teacher speak first and say what he or she feels about the lesson before you give your opinions.

· Elicit the teacher's thoughts on what went well and on what went less well.

The session will be much more valuable if you can bring the teacher to an awareness of what needs to be changed rather than just stating what should be done.
· Find positive things to praise; accentuate positive aspects of the plan and the lesson.

· Show the teacher your notes; don't hide them.  Be sure your notes balance affirmation and critique. (See the document on note-taking in the Lesson Observation section of this manual.)

· Elicit how the teacher might make changes in the future based on what was learned from this lesson.

· Keep the focus throughout the session on the impact of teacher choices and actions on students’ learning. 

What should I keep in mind when I am planning workshops to support teachers in relation to feedback sessions?
In order to prepare teachers for the feedback experience, your workshops must provide them with opportunities to become familiar with all aspects of the feedback process. To achieve this during the workshops you could consider doing the following:

Give the teachers input on how you want your feedback sessions to be
· Formal or informal (e.g. across a desk or just 2 chairs face to face); 

· Conducted in Arabic or in English; 

· The sessions’ duration;
· Format for the sessions, using the ELC or another approach.

Give the teachers opportunities to give and receive feedback
Provide many opportunities to practice reflecting in detail on what they actually did in the classroom.  For example, teachers can bring to the workshop 

· a lesson plan for a lesson in the previous week 

AND 

· 'warm reflection' notes written immediately after the lesson

You can encourage them to make specific reference to evidence of student learning as they review their lessons (What did students learn?  How do you know? Etc.).
Remember: Feedback is not one-way traffic!  The teacher gets priority to state and explain his/ her views first. The job of the inspector is to facilitate the teacher’s moving towards greater understanding of the effect of his/ her decisions and actions on student learning.
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